PORTFOLIO EVALUATION METHOD 

I. INTRODUCTION.

1. Why to use portfolios?

Portfolio assessment is not a new thing. Artists, designers and architects have forced a portfolio on them selves for years - to show how good they are.

The general idea is that a graduation paper with grades does not show how good you perform in real life. The portfolio is a presentation of your competences in a context:

"I designed this house...." - "the people living in it love it ...." "the craftsmen that build it loved to work together with me...."

The architect or the designer uses the portfolio to present his abilities, not only with product presentations - but with statements and documentation of the quality of his work.

It is very easy to display products. But nowadays every body can do products of high quality. 

If you go for a job interview, if you are going to apply for a contract work or if you want to start new education, people would like you to present your abilities, and explain how you can use your qualifications in the specific context. 

In that sense the portfolio is a very difficult thing to construct. It is not about: "Watch what I can do" but much more about you displaying how you actually do things and how you learn from the things that you do.

It becomes crucial that you find innovative ways to show, to present that you are actually good at collaborating, and you are good at adapting to shifting work conditions.

This is by no means is an easy task. In the following manual we will try to give some guidelines for your work with the portfolio. We will try to give you some hints on how you can collect "data" for a good portfolio. Because the good portfolio is going to give "a rich picture" of you and all your social, innovative and learning abilities - a portfolio that is more than a mere line-up of all the products that you have made.....

2. What is the Portfolio Evaluation Method?

Etymologically, the word portfolio is made up of two Latin words: portare, to carry or hold, and folio, meaning paper, sheet. (Many languages have retained the English word, as it is an established concept, which beginning and wide use was in English speaking countries like Great Britain, the USA, New Zealand, etc.) 

Portfolio as a method is not a recent invention; the concept has long existed in many fields outside the educational systems. Artists, architects, and photographers use portfolios to collect and show their work to potential clients in an effective way. It is a collection of artistic or written samples in a portable case, usually without comments on learning and reflection though. Financial advisers speak of a client's investment portfolio, which refers to a wide variety of stocks and bonds aiming at spreading the risk of investment; and the British government traditionally refers to an area of Cabinet responsibility as a portfolio (the Foreign Office Portfolio, for example).

In education, however, portfolios are a relatively recent phenomenon and their full potential is only being explored in the last years. The learning portfolio idea (i.e. the portfolio methodology) came into schools and educational systems in the1970s, at first in Great Britain and New Zeeland. As recently as the early ‘ 90s, the use of portfolios for the purposes of assessment was mostly talk and since that time the portfolio thinking is spreading to schools and higher education all over the world.
The term itself gives a poor picture of what a portfolio really is, so a definition is in order. Many educators have provided definitions of portfolio. Here are some:

“The portfolio is a record of the student’s process of learning: what the student has learned and how she has gone about learning; how she thinks, questions, analyses, synthesizes, produces, creates; and how she interacts intellectually, emotionally and socially with others”.

“A purposeful, selective collection of learner work and reflective self-assessment that is used to document progress and achievement over time with regard to specific criteria (cf. Wolf et al. 1991; Kohonen 1992b,c; 1996; Gottlieb 1995; O’Malley and Valdez Pierce 1996).”

The next definition emphasizes learner’s responsibility and, by doing so, implicitly implicates student ownership of the Portfolio. This aspect is essential to a large number of educational experts, who consequently state that it’s the responsibility of the individual student to decide what part of the portfolio should be accessible for outsiders and what parts should be preserved for themselves, the teachers and/or peer students:
“Purposeful collections of the student work that exhibits the student’s efforts, progress and achievements in one or more areas.  The collection must include student’s participation in selecting contents, the criteria for selection, the criteria for judging merit, and evidence of student self reflection” (Paulson, Paulson and Meyer, p.60-63).

The fourth and final definition, proposed by Forgette Giroux & Simon, has a clear added value as opposed to the previous definitions as it explicitly points at the competency of the student being the ultimate reference point for portfolio based evaluation.

”Portfolio assessment is defined here as a cumulative and ongoing collection of entries that are selected and commented on by the student, the teacher and/or peers, to assess the student’s progress in the development of a competency”.

Of course, so many definitions can be confusing. In fact some writers, commenting on the extraordinary range of meanings associated with the word portfolio, have concluded that the concept is devoid of useful meaning. Many others, however, recognize that the multiple definitions merely emphasize the authors' envisioned differences in purpose. 

For all their differences in emphasis, most definitions share certain essential characteristics: 

1. Portfolios consist of collections of student work: a number of pieces of work produced by individual students.

2. The collections are purposeful rather than random. As stated by Judy Arter (1990, p. 1), “... a portfolio is more than just a folder of student work. Portfolios need to be a sample of student work assembled for a particular purpose.” 

3. Most descriptions of portfolios include the opportunity for students to be a part of the selection process (content and criteria) thus commenting and reflecting on their work.

Different authors of the available literature by using different approaches have come to different types of portfolios. Bland Tomkinson for example, takes an academic approach and distinguishes three types of portfolio: 

· Meta-portfolio: A comprehensive, organized, collection of documents or ephemera, or both, arranged so that other portfolios may be drawn from it for specific purposes.

· Portfolio: A comprehensive collection of documents or ephemera, or both, collated so as to convey information about the skills, experience or its author development needs, normally with a covering narrative.

· Proto-portfolio: A collection of documents or ephemera, or both, brought together for the purpose of conveying information about the skills or experience of its author, but without organization or narrative.

Others have established and described the following types:

· Formative Portfolio (supporting professional development)

· Summative Portfolio (for formal evaluation purposes)

· Marketing portfolio (for job acquisition)
3.The EdyCate project approach on portfolio

Portfolio is a pedagogical methodology (i.e. a teaching method), referring to competence and learner oriented education as opposed to knowledge and subject matter oriented teaching. In this view the “portfolio” stands in close relation to terms like “authentic assessment”, “meaningful evaluation and testing” and “self organized learning”. These concepts are studied and promoted primarily by those who oppose the idea that the assessment of the educational or professional capabilities of a person is equal to the measurement of one’s capability of reproducing knowledge. 

These methods include: reflection on the learning process and the student self-assessment, cooperative peer evaluations and joint student/teacher evaluations. The intended learning effects of such approach include:

· awareness of knowledge and skills obtained, being part of the summative evaluation procedure;

· awareness of learning results to be achieved in the next parts of the educational programme, being part of the continuous monitoring or formative evaluation of the ongoing learning process;

· awareness and capability of describing the personal development process that the learner is going through.

Critics of this pedagogical approach will emphasize the “softness” or subjectivity of this way of measuring learning results. According to them the assessing of the attained level of knowledge and skills requires objective (i.e. context independent and repeatable) tests.

EdyCate is not looking for objective tests. The target group of the project consists of (young) unemployed people, or people with a prospectus of unemployment, who may enlarge their employability by learning entrepreneurship skills. Besides entrepreneurship skills, the participants will improve their knowledge and skills in a particular field, like web based services for tourism, agricultural and crafts related businesses (the Slovenian and Dutch partner), or counselling customers who wants to set up a tourism related business (the Italian project partner), or offering Internet café services to tourists (as the German partner). 

For this target group it is important to learn about their (personal) skills and abilities to be an entrepreneur. Self reflection is very important, even more important than taking tests and collect study points. For this target group setting up an individual, personal management portfolio is a very effective tool, as we might see in this chapter. 

A well-designed portfolio approach will encourage the student to focus and reflect on his/her learning process in relation to the educational objectives that have been set. Self-assessment, peer assessment and joint student teacher assessment should be endorsed as parts of the learning and evaluation process.

The other really fundamental aspect of Portfolio is that it constitutes an organized collection of data containing evidence of the educational level or maybe even the general personal development level of a working or learning individual. In this latter sense the portfolio is widely recognized as a highly relevant tool in Human Resources Management and related areas: we might call it an extended curriculum vitae, a (set of) document(s) that will evolve in the course of a person’s career or lifetime. But this kind of portfolio may be even more than a CV, providing additional value to the owner and the ones referring to it, especially when using a web based format with links to other documents, websites and especially evidence of someone’s own achievements (like a neatly designed website or a local area network structure). One of the main characteristics and an outstanding value of this kind of portfolio is the aspect of full documentation and hard evidence of the development and the self-building process of the individual, it is a reporting tool for the outcome of learning.

This view of a portfolio makes it highly suitable for application in programmes for life long learning and in any concept of human resources management, including career planning and job acquisition.
The main risk affecting this approach to portfolio is that it may be restricted to providing structures and methods for systematic documentation and for writing well-organized reports, teaching students how to order and visualize information and focusing on presentation issues, rather than on the learning process.


4. What is an ePortfolio?

A portfolio has an “outer” and an “inner” side. Its outer material form may be anything from folder, file, binder, CD, DVD or a web site containing a number of components. 

The “inner” and the most important side of a portfolio in education is made by the student’s work during a period of time and its value in relation to the set up goals is weighed and reflected upon by its creator. Finally some of the work is chosen after careful consideration and provided with motivations concerning the choice and/or evaluating comments.

Portfolios have been recently transformed with the use of ICT (Information and Communication Technology) to be published as web pages on Internet, on intranets or CDs or DVDs. The terms webfolios, digital or electronic portfolios have been used interchangeably to describe a portfolio in electronic format. Some authors tried to draw distinctions between the terms but today ePortfolio is the preferred term, used to encompass all three. 

Definitions of ePortfolio vary from the simple: “A portfolio using electronic media and services” to more complex: “An ePortfolio is a web-based information management system that uses electronic media and services. The learner builds and maintains a digital repository of artifacts, which they can use to demonstrate competence and reflect on their learning” 

In the ePortfolio development process we can distinguish between main participants: the learners, teachers and institutions and end-users: instructors (for assessment), prospective employers and parents. 

ePortfolios offer many benefits for all participants in the development process but the most important are the learners’:

· Personal knowledge management 

· History of development and growth 

· Planning/goal setting tool 

· Assist learners in making connections between learning experiences (this may include formal and informal learning). 

· Provide the metacognitive elements needed to assist learners in planning future learning needs based on previous successes and failures. 

· Personal control of learning history (as compared to organizations controlling learner history).

In order to become a versatile tool an ePortfolio system should allow:

· flexible input (each item can carry its own metadata and be treated as a unique object),

· organization (objects/artifacts can be hierarchically organized in folders), 

· retrieval (objects can be searched based on ePortfolio owner’s specifications), and 

· display (items can be grouped and permission granted to intended audience).
ePortfolios can include a wide range of information:

· Personal information 

· Education history 

· Recognition – awards and certificates 

· Reflective comments 

· Coursework – assignment, projects 

· Instructor comments 

· Previous employer comments 

· Goals, plans 

· Personal values and interests 

· Presentations, papers 

· Personal activities – volunteer work, professional development
All of the artifacts included should have purpose – they should demonstrate skill, attribute, and learning acquired from experience. 

The learner needs to be under teacher’s supervision in order to ensure life-long use of ePortfolios. The implementation at institution-level can introduce learners to the concept, but the effective use needs to be driven by the learner’s understanding of applicability and use. Ultimately, the value of portfolios may be largely lost if learners discontinue using them at graduation of course/program conclusion. Consequently the teachers, instructors, tutors, etc should in the strongest possible way encourage learners to go on using (e)Portfolios in their future activities, whether these are studies or employment.
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The organisation of the assessment process
Source: David Tosh, University of Edinburgh, "EUCEBS and the e-portfolio", presentation made at the Seminar on e-portfolio, Regina, Canada, June 2004
A well designed portfolio will not only serve to show a representative image of the owner at a certain point of time, it will also mirror the process of personal and professional growth over the years.





Any portfolio combining these two main elements will beyond any doubt add essential value to the learning process and to the evaluation and assessment procedure as a part of that process, be it in the informatics sector or in any other sector of education.











